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Abstract: This study used laboratory approach as supplementary reading program to selected Grade 7 frustration 
readers. Using the SRA Reading Laboratory Kit II-a, the selected students attended reading session for 30 days. 
These selected students were given a pre-test and a post-test on phonics and decoding, vocabulary and reading 
comprehension. A t-test was used on the results to see significant differences on the reading performances before 
and after the use of the laboratory approach. This study found that using this approach as supplementary reading 
program influenced reading performances of students specifically on phonics and decoding, vocabulary, and reading 
comprehension. Laboratory approach can therefore be used as a supplementary reading program and thus be used 
for grade 7 frustration readers.   
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1. INTRODUCTION 

Reading is the cornerstone of an effective education. Without this skill, there will be limited important life activities. 
There is no way to understand prints in a newspaper, read directions of a new recipe, enjoy a favorite novel, or read 
a prescription bottle of medication and many others. Lack of reading places individuals at a serious disadvantage in 
the society (Biancarosa& Snow, 2004). 

Reading is one of the communication skills besides speaking, listening and writing. It is the way to understand 
written messages. Reading is the result of the interaction between the writer’s mind and the reader’s mind. In this 
process, the reader tries to get the message or the intended meaning from the writer. The reader tries to create and 
to understand the intended meanings, and then the writer’s meaning makes sense. Reading, a complex mental 
operation where it forms with other language skills, is considered one of the most prominent and important 
language system (Albdour, 2015, p. 61). 

According to Pang (2003), reading is understanding written texts. It consists of two related processes: word recognition 
and comprehension. Word recognition is defined as the process of getting how written symbols correspond to one’s 
spoken language while comprehension is the process of making the meaning of words, sentences and connected text. 
Background knowledge, vocabulary, grammatical knowledge, experience with text and other strategies can help 
understand written texts (Pang, 2003 p.6). Reading includes instantaneous recognition of various written symbol 
with existing knowledge (Anderson, 1994). 

Reading comprehension has essential components that contribute to effective reading instruction. The National 
Reading Panel Report (2000) summarized several decades of scientific research that clearly shows effective reading 
instruction addresses five critical areas which include phonemic awareness, phonics, fluency, vocabulary, and 
comprehension.Phonemic awareness is commonly defined as the understanding that spoken words are made up of 
separate units of sound that are blended together when words are pronounced. Another component is decoding 
which is used to describe how the reader translates “graphemes into phonemes and then blends the phonemes to 
form words with recognizable meanings” (Wren, 2000, p 15).  Phonics is defined as a set of rules that specify the 
relationship between letters in the spelling of words and the sounds of spoken language (Wren, 2000, p 15). Fluency, 
on the other hand, is recognizing the words in a text rapidly and accurately and using phrasing and emphasis in a 
way that makes what is read sound like spoken language (Wren, 2000, p 16).   Vocabulary refers to words one needs 
to know to communicate with others (Wren, 2000, p 17).   Lastly, comprehension involves constructing meaning that is 
reasonable and accurate by connecting what has been read to what the reader already knows and thinking about all 
of this information until it is understood. It is the final goal of reading instruction (Wren, 2000, p 17).   
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The Department of Education (DepEd), as the primary institution in-charge of the education sector, has 
implemented initiatives toward reading development.  It has launched the “Every Child A Reader Program,” which 
mandates all schools, school divisions, and regions to develop interventions addressing reading in schools based on 
the Phil-IRI or the Philippine Informal Reading Inventory (Cristobal, 2015).   

The Philippine Informal Reading Inventory (Phil-IRI) is an informal reading inventory composed of graded 
passages designed to determine the individual student's performance in oral reading, silent reading and listening 
comprehension. These three types of assessments identify independent, instructional and frustration readers. The 
data from this instrument may be used to design or adjust classroom, small group or individualized instruction to fit 
the students’ needs and abilities (Alcazar, Diaz, Nava, Ongtengco, Pado, & Salvador, 2018). 

The Phil-IRI does not provide a comprehensive assessment of student reading performance. Results are only 
approximation of the students' abilities and could be used in combination with other reliable tools of assessment. 
The data also serve as one of the bases in planning, designing/redesigning the reading programs or activities in the 
school to improve the overall school reading performance abilities (Alcazar, et al., 2018). 

It can be said that developing reading is a challenging but important skill for students. It can also be said that the 
reading program implemented in school is an important initiative that support reading development. The participant 
school has its reading program as mandated by the DepEd commitment to promote reading development.  The 
reading program of the participant school “Word Bucket Challenge” aims to develop Grade 7 students’ vocabulary. 
The program focuses on the least mastered skills which include synonyms, antonyms, idiomatic expression and 
context clues. Meaningful activities and strategies on vocabulary development are provided to students to increase 
storage of words and utilize in daily interaction with peers, parents and teacher (MNHS Reading Program Proposal, 
2017).  

There are numerous approaches in developing reading skills. Reading laboratory is hinged on the idea that a person 
only becomes a proficient reader through reading. Exposure to wide variety of reading materials develops not only 
content schemata but also schemata for different types of text structure, and an ever more sophisticated vocabulary. 
This means that the more a person reads the better reader he becomes. The reading laboratory is described as a 
room containing a large variety of printed materials to suit a variety of remedial and developmental reading needs. 
Most reading researchers agree that before working on speed of reading, a student must develop good 
comprehension (Stoller, 1994). The reading laboratory is intended to develop students' reading and study skills, i.e., 
to prepare students for reading, analyzing, synthesizing, and evaluating texts, as well as to teach them learning 
strategies needed in college courses (Tagbieler, 1990).  

The Regional Office of the Department of Education awarded the SRA Reading Laboratory Kit IIa, IIb and IIc to 
the participating school when they won a regional contest in speech choir in 2015. Utilizing the instructional 
materials given by the DepEd, the researcher took advantage of the reading kit and investigated how the reading 
materials can supplement to the needs of the identified frustration readers of the participant school. Thus, it is with 
this background that the researcher focuses on the reading performance of Grade 7 students and how the Reading 
Laboratory Approach supplements in the students’ reading and comprehension needs.  

Conceptual Framework 

The frameworks used in this study include the Reading Laboratory approach, the SRA Reading Laboratory 
Program, and the typology of readers based on the Phil-IRI. 

Educators are continuously searching for more effective means of teaching students to read. Much is known about 
the nature of learning and the necessity of providing for individual differences. Before teachers can design and 
provide appropriate reading instruction for students, information about students’ current reading levels and abilities 
should be available. This must describe how children read, and embraces inclusionary principles that emphasize the 
need for education that is learner-oriented, responsive and culturally sensitive.  In response to the need to gather 
pertinent information about the reader, the Philippine Informal Reading Inventory (Phil-IRI) was created to provide 
classroom teachers a tool for measuring and describing reading performance. It is an assessment tool composed of 
graded passages designed to determine a student’s reading level. The development of the Phil-IRI is one of the 
initiatives put in place in support of the “Every Child A Reader Program” (Alcazar, et al., 2018). 
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The Phil-IRI provides information about the student’s reading level, which is useful in helping teachers identify 
materials that are suitable to the reader’s level. It is important to know the kind of text the child is already able to 
read as this may be a good starting point for instruction 

Based on the Phil-IRI, readers may be classified into three types –   independent reader, instructional reader and frustration 
reader. An independent reader can read on his/her own without any assistance. The pupil is free from tension and can 
read with rhythm and with conversational tone and interprets punctuation correctly. The pupil scores 97 -100% in 
word recognition and 80% -100% in comprehension (Alcazar, et al., 2018). 

An instructional reader can read with the support of a teacher. This is the level where students make the most progress 
in reading. The pupil’s oral reading is rhythmical with conversational tone and correct interpretation. The pupil 
scores 90 to 96% in word reading and 59 to 79% in comprehension. It is the level at which the pupil can profit 
from instruction (Alcazar, et al., 2018). 

A student identified as frustration reader means that the child is not able to read and understand on his own. At the 
frustration level, a pupil shows withdrawal from reading situations by crying or refusing to read. The pupil commits 
error in reading such as reversal, repetition, substitution, insertion, mispronunciation and inability to interpret 
punctuation.  The pupil scores 89% & below in word recognition or 58% & below in comprehension (Alcazar, et 
al., 2018). 

Reading Laboratory Approach   

There is a variety of theoretical approaches to comprehension as well as to how to teach or promote the skills 
involved in reading. The Don H. Parker’s SRA Reading Laboratory (2010) is underpinned by individualized instruction 
(Parker, 2010). Stoller (1994) elaborated the significance of Parker’s Reading Laboratory to Stoller’s Reading 
Laboratory approach.  

Individualized instruction refers to differentiation of instruction according to individual differences in learners. These 
differences have full impact on instructional methods and procedures in teaching reading (Murdock, 1966). No 
consideration of the development of reading competence is complete without the careful attention to the matter of 
specific reading skills without formal instruction while other children require specific instruction (Murdock, 1966).  

In the individualized reading instruction, the following general concepts were used as guides: (1) learning to read is 
an individualized accomplishment; (2) skill development in reading is a continuous and cumulative process; (3) 
selection of materials and methods of instruction are influenced by each child’s personality, interest, ways of 
learning and needs for reading guidance; (4) guidance is provided to help each child choose reading material to meet 
his needs and widen his experiences within his individual reading skill level; and (5) audience reading and oral 
reading activities are important in the individualized reading program (Murdock, 1966).  

Anchored in the individualized reading instruction is Don H. Parker’s laboratory program (Parker, 2010). Conceived 
in 1973, it depicted a distinction between the skill-training and skill-using aspects of schooling and specified the lack 
of individualized training in skills as a major limiting factor for student (Parker, 2010).  It identified the need to 
accommodate all levels of learning at the same time (Brennan & Robinson 1998, 2).  Parker (2010) defined learning 
as a multilevel process. With laboratory program system, it acknowledged that student may start where he or she is, 
experience success with effort, and move ahead as fast and as far as one’s learning rate and capacity will allow 
(Parker, 2010). 

The Reading Laboratory system eliminates lock-step education and provides schooling for individual excellence. It 
is a complete system that offers individual reading instruction to all students. The student who reads “below grade 
level” finds material which he or she can read right away. This cuts down the frustration of overchallenge. At the 
same time, the more advanced child can find the material suited to his or her abilities (Parker, 2010). This eliminates 
much of the boredom that comes with underchallenge. Students’ progress according to their own abilities and at 
whatever pace is appropriate for each individual (Parker, 2010).  

Stoller (1994) characterized Reading Lab model as an effective way to focus on reading which address reading 
directly and explicitly, permitting students to practice reading as well as receive instruction in strategies which will 
help them become more successful reader.  The reading lab provides instructors with an open forum to promote 
the importance of reading as one of the keys to academic success (Stoller, 1994). In the lab setting, instructors guide 
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students through a variety of reading activities that help students develop the habits of more skilled readers who are 
capable of regulating strategies to best meet their own purposes for reading (Stoller 1994, p. 34). On-going 
opportunities for individualized reading, in particular, allow students to concentrate on reading strategies with which 
they are having difficulties. As a result of lab activities, students develop a positive attitude towards reading; at the 
same time needed to develop academic reading abilities (Stoller, 1994). 

As Stoller (1994) discussed, the Lab allows instructors to transition students from learning to read framework to 
reading to learn orientation. As an integral part of the lab, the focused approach permits students to monitor their 
reading progress easily, which in turn, enhances concentration and build student’s confidence. Stoller (1994) 
identified four major reading activities in the laboratory approach; sustained silent reading, teacher-guided reading instruction, 
systematic individualized reading and out-of-class pleasure reading.  

Sustained Silent Reading. Sustained Silent Reading (SSR) component provides students and instructor with an 
opportunity to read whatever they would like without interruption (Stoller, 1994, p. 35).  During this time, which 
can range from 10 to 20 minutes, there is no reading instruction, no instruction intervention or evaluation, only 
reading for pleasure (Stoller, 1994, p. 36). Students can read or skim reading materials, a school or local newspaper, 
magazines, or any other material that they bring with them to class (Stoller 1994, 36). There are many benefits in the 
use of SSR including student autonomy, improved identification and interpretation skills, vocabulary gains, as well 
as improved spelling and an enjoyment of reading (Stoller 1994, 36). 

Teacher-Guided Reading Instruction. With diverse reading proficiencies and varied attitudes toward reading, the 
teacher guided reading instruction can benefit the class in word recognition, rate development and contextualized 
strategy training (Stoller, 2014). Based on various reading research, rapid and accurate word/phrase recognition skill 
is important in determining strong readers to the weak ones. Word/phrase recognition process deficiencies can be 
part of comprehension deficiencies based on researches (Stoller, 2014). 

Word/phrase recognition exercises are intended to help students develop the ability to react rapidly and accurately 
to the appearance of English words and phrases. From these exercise, students develop a sense of visual image of 
key words and phrases. These exercises, which in actuality take up very little instructional time, should not be 
viewed as opportunities for vocabulary development; they are simply exercises that help students develop speed and 
perceptual accuracy in distinguishing among words that look alike (Stoller, 1994, p.37). Students can keep track of 
their progress by timing themselves and then recording both their times and number of correct answers at the end 
of each exercise (Stoller, 1994, p.37). 

One of the major obstacles that L2 readers face is related to reading rate. Stoller (1994) stated that a slow reading 
pace not only affects how much students can read in a given period of time, but it also adversely affects 
comprehension. Instructors can help students improve their reading speed by integrating timed and paced reading 
practice into the reading lab. With timed reading, students read as quickly as they can, attempting to improve both 
their speed and comprehension over time. With paced readings, a reading pace is established by the instructors (e.g. 
200 words per minute) and students are obliged to read at the imposed rate (Stoller, 1994, p.37). In this way, 
students get a sense of what reasonable rate “feels like” and then have a more realistic goal for timed- reading 
practice. Timed and paced reading exercises are most effective when students keep record of their progress in 
comprehension and speed (Stoller 1994, p.37). 

Contextualized Strategy Training. It is said that readers learn to read by reading (Stoller, 1994, p. 35). However, 
explicit reading that focuses on strategy training can also benefit student. With this, the instructor can build 
deliberate and purposeful strategies to construct meaning, remove blockage, and read critically (Stoller, 1994). 
Although one purpose of Reading Lab is to promote student independent application of strategies, students can 
only self-regulate strategies use after being exposed to different strategies, with regular practice and modeling and 
learning which strategies will serve its own purpose (Stoller, 2004, p. 35). In the contextualized strategy training, 
there are four keys to use to make it successful (Stoller, 1994). These include the reading passages that will stimulate 
student’s interest, introduce metacognitive strategies, use pre-, during and post-reading framework, and strategies 
associated to critical thinking (Stoller, 2004, p. 35). 

Systematic Individualized Reading. Fifty percent of every Reading lab session is allotted to individualized 
reading where student can systematically work with reading materials and corresponding activities that fits their 
proficiency level and reading needs (Stoller, 2004). Also, students can solicit assistance to areas of greatest need and 
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provide instructors with input to guide students toward reading performance. The Reading Lab Kits, which include 
multi-level reading materials, are effective for individualized reading enabling students to move ahead as fast and as 
far as his/her reading rate and capacity will allow (Stoller, 1994).  Self-instruction materials give students 
opportunities to choose reading strategies and evaluate their choices as they progress (Stoller, 2004). 

Out-of-Class Pleasure Reading. Reading Lab provides easy access to pleasure reading materials and encourages 
students to read outside of class. When interesting materials are made available, students are more likely to check 
them out and read them on their own (Stoller, 1994, p.44). The additional reading that results from this voluntary 
reading will have the effect of improving students’ reading skills, their confidence, and self-identification as reader 
(Stoller, 1994). 

Science Research Associates, Inc.  Reading Laboratory Program (SRA) 

SRA Reading lab is an example that uses the reading lab approach.  It recognizes the student’s differences in the rate 
and how much they learn (Parker, 2010, 6).  This attempts to accommodate the differences in level of leaning inside 
a typical classroom at the same time (Parker, 2010, 6).  

The SRA Reading Laboratory program meets the need of slow, average and superior learners by providing 
multilevel learning materials in one classroom package. It is a complete system of individualized reading instruction 
to student’s different levels of learning. No additional materials or teaching assistance are needed to operate it. 
Students can manage their own learning provided with initial training (Parker, 2010). Students will work 
independently by grading their own work and keeping accurate account of their own progress (Parker, 2010). 

SRA Reading Laboratory Program provides each student the opportunity to increase, through independent work, 
his or her learning power that applies to all areas of learning.  It is designed to develop analytical, sequential, 
comparative, relational, referential skills as well as the integrative skills vital to creative thinking (Parker 2010).  The 
development of these skills produces maximum reading power (Parker, 2010). 

The SRA learning materials aims to (1) develop comprehension, vocabulary, word analysis and study skills, (2) 
provide reinforcement of specific skills in which student may show weakness, (3) improve reading rate, (4) give 
practice in discriminating listening, (5) provide practice in independent work, and (6) encourage a sense of personal 
responsibilities for one’s own progress. (Parker, 2010, p. 3). The basic unit in the SRA Reading Laboratory program 
is the Power builder.  The four-page folder contains a high interest reading selection as well as exercise material to 
develop comprehension, work attack and language skills. The 150 power builder folders in the box are arranged in 
levels in increasing difficulty identified for the students by colors – Brown level, Lime level, Blue level, and so on 
(Parker, 2010, p.3). 

The exercise material in each Power builder falls into three main division: (1) “How Well Did You Read?” tests 
comprehension abilities of the reading selection like identifying the main ideas, making inferences, understanding 
cause and effect, predicting outcomes, drawing conclusion, sequence, identifying literary elements, recognizing 
problems and solutions, comparing and contrasting (Parker, 2010). (2) “Learn About Words” section deals with 
story vocabulary, a practice in essential word analysis and related language skills and includes types such as giving 
reasons, real or make-believe, predictions, story map, classification, character feelings, fact or opinion, story 
structure (Parker, 2010). (3) “Use Your Imagination’ is a non- scorable section designed to stimulate the child’s 
creativity and encourage students to think and imagine beyond the limits of his imagination (Parker, 2010). 

SRA lab program lets students choose freely from the color-coded reading materials which they are assigned in. 
This promotes self-selection aligned with Stoller’s concept of self-selected materials. This makes choices unlimited 
and not “required” through having variety of options available that can help students particularly those who are not 
habitual readers or who do not live in an environment with a lot of reading materials at their disposal (Stoller, 1994, 
p. 37) 

Stoller’s four component of reading lab (1994) includes teacher-guided reading instruction, specifically, the rate 
development. This is also showcased in the SRA reading lab Rate Builders which helps students read faster and with 
comprehension. In Stoller’s proposition, slow reader pace not only affect how much students learn over a given 
period of time, but also adversely affects comprehension.  With timed readings, students read as quickly as they can, 
attempting to improve both speed and comprehension over time (Stoller, 1994, p. 37). 
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Aligned with Parker’s (2010) reading laboratory which recognizes that learning is a multilevel process and deviate 
from the lock-up education, Stoller’s systematic individualized reading, 50% of the Reading lab session is devoted to 
individualized reading. In this way, students can work systematically with reading materials and corresponding 
activities that complement their own proficiency level and reading needs (Stoller, 1994, p. 41). 

This study aimed to examine the use of the SRA Reading Laboratory in developing frustration readers’ skills in 
phonics and decoding, vocabulary and reading comprehension. Table 1 shows specific components of the SRA 
Reading Laboratory program that develop phonics and decoding, vocabulary and reading comprehension.  

 
Table 1. SRA Components and the target Reading Skills to be Developed 

 
METHODOLOGY 

This study used a case study design. According to Heale and Twycross (2017) case study is an intensive study about a 
person, a group of people or a unit, which is aimed to generalize over several units.  It is an intensive, systematic 
investigation of a single individual, group, community or some other unit in which examines in-depth data related 
variables (Heale& Twycross, 2017).  This study examined the influence of SRA reading laboratory program on the 
phonics and decoding skills, vocabulary and reading comprehension of Grade 7 students who are considered 
frustration reader based on the PHIL-IRI test given by the DepEd.  

The research was conducted in one public high school in the Division of Malabon located at Malabon City. It is the 
biggest public high school in the city that caters to several surrounding barangays. It aims to provide quality 
education to students ready to continue education at the tertiary level. The school offers well-balanced curricula 
including the Enhanced Basic Education, Special Program in Science, Mathematics and Engineering, Special 
Program in the Arts, Special Program in the Foreign Language, and Senior High School. Anchored in the DepEd 
Vision and Mission, it aims to develop holistic individual whose values and competencies enable them to realize 
their full potential ready to serve the nation (School Improvement Plan, 2016, p.2).  

To gather data for the study, the researcher used three instruments for pre-test and post-test: (1) Really Great 
Reading Diagnostic Decoding Surveys was used to measure phonics and decoding; (2) Critchlow Verbal Language 

Reading 
Skills 

SRA Reading Laboratory Program  

Power Builder Skill Builder Rate Builder 

Phonics and 
Decoding 

 beginning consonants 

 blends 

 short and long 
sounds 

 beginning consonants 

 blends 
short and long sounds 

 

Vocabulary  word meaning from 
context 

  using word in new 
context 

 compound words 

  words classification 

 word meaning from 
context 

 using word in new 
context 

 compound words 

 words classification 

 

Reading 
Comprehen-
sion 

 cause and effect 

 sequence 

 problem/solution 

 comparison and 
contrast 

  getting main idea 

 Character 

 Setting 

 mood 

  understanding 
purpose/conclusion. 

 cause and effect 

 sequence 

 problem/solution 

 comparison and 
contrast 

  getting main idea 

 Character 

 Setting 

 Mood 

 understanding 
purpose/conclusion. 

 cause and effect 

 sequence 

 problem/solution 

 comparison and 
contrast 

  getting main idea 

 Character 

 Setting 

 Mood 

 understanding 
purpose/conclusion. 
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Scales was used to measure vocabulary; and (3) Leveled of Passage: Grade K-8 was used to measure reading 
comprehension. The study also used the SRA Reading Laboratory Mark IIa.  

RESULTS AND DISCUSSION 

Table 2. Comparison of the Pre-Test and Posttest Reading Performance Scores of the Frustration Readers 
on Phonics and Decoding 

Group Mean Df T sig. (2-
Tailed) 

Interpretation Decision 

Pre-test 52.60 29 -19.728 0.000 Significant RejectHo 

Post-test 65.40 

 

Table 3. Comparison of the Pre-test and Posttest Reading Performance of the Frustration Readers on 
Vocabulary  

Group Mean Df T sig.(2-Tailed) Interpretation Decision 

Pretest 23.70 29 -19.709 0.000 Significant RejectHo 

Posttest 32.20 

 

Table 4. Comparison of the Pre-test and Posttest Reading Performance of the Frustration readers on 
Reading Comprehension 

Group Mean Df T sig. (2-
Tailed) 

Interpretation Decision 

Pre-test 15.30 29 -10.694 0.000 Significant RejectHo 

Posttest 23.33 

 

The results show that after undergoing the Reading Laboratory Program, there was an increase in participants’ mean 
performance score in phonics and decoding. This may be because of the practice drills on phonics and decoding 
found in SRA Reading Laboratory Kit. By repeating the same type of activity, the students may have developed the 
skills over time and was able to do more difficult tasks. The “Learn About Words” section provides students with 
practice drills on essential word analysis and related language skills such as beginning consonants, blends, 
compound words and words classification.  Short and long sounds are also included.  

In terms of combining CVC non-sense words, blends and digraphs, digraphs and short vowels, vowels + R non-
sense words, and multi-syllable words, it can be noted that there is also significant difference on the pre-test and 
posttest of the frustration readers on the following components of decoding and phonics. This may indicate that the 
laboratory approach may be useful in enhancing these phonics and decoding skills. 

As Adams (1990) emphasized in her work on vocabulary instruction, the primary goal of phonics instruction should 
be to direct a child’s attention to patterns so that they can be learned well enough that words may not lend adequate 
attention to these patterns to develop word recognition. Learners need to practice seeing and understanding 
decodable words in real reading situations and with connected text. This can be best done when phonics instruction 
is part of a reading program, that provides ample practice reading and writing connected text. Encouraging children 
with connected text can also show them the importance of what they are learning, making the lessons in phonics 
relevant and sensible (Adams, 1990).  Evident on phonics and decoding activities provided in the SRA laboratory 

file:///G:/IJSAR%20PAPERS/2019%20vol-2%20issue-%20january-february/29......15.02.2019%20manuscript%20id%20IJASR004229/www.ijasr.org


 

 

 

International Journal of Applied Science and Research 

 

14 www.ijasr.org                                                               Copyright © 2021 IJASR All rights reserved   

 

program, this finding indicates that SRA as a supplementary program may be helpful in improving phonics and 
decoding skills of the frustration readers.   

The results show that the vocabulary level of the frustration readers moved up by two grade levels (i.e. from Grade 
4 to Grade 6). General language arts practice, focusing on vocabulary such as word meaning from context and using 
word in new context, is part of the SRA Power Builder. As a general guideline in the use of SRA Reading 
Laboratory program, it is important to note that consistency in reaching the 85 to 100 percent on three reading 
selection allows the student and the teacher to decide if the student can move up to the next color level. The SRA 
Reading lab provides skill builders when students failed to meet the score of 85 and above. 

In the study of Butler, et.al (2010), effective vocabulary instruction involves rich, robust opportunities for students 
to learn words, related concepts, and their meanings. Vocabulary instruction should cover many words that have 
been skillfully and carefully chosen to reduce vocabulary gaps and improve students’ abilities to apply word 
knowledge to the task of comprehension. In another study research by Biemiller&Boote (2006) it was found out 
that repeated reading of a story resulted in greater average gains in word knowledge. By having students read stories 
with the same type of activities before moving to much difficult reading tasks, longer instructional time is given for 
children at-risk for reading difficulties. This gives opportunity to target specific vocabulary skills students need. This 
provides some evidence that the laboratory program enhances vocabulary skills of frustration readers. 

The finding indicates that reading comprehension improves after using the SRA. As explained, this may be due to 
the drill “How Well Did You Read?” provides which test the comprehension of the readers. This indicates rich and 
repeated reading activities and instructional materials included in the program may further develop skills in 
comprehension and supplement the existing school reading program of the participant school. In the study of 
reading performance and satisfaction in SRA test, Tantarangsee (2012, 83) found out that SRA Reading laboratory 
interventions will be more effective in improving scores in reading comprehension, fluency and basic reading for 
grade students reading below grade level when compared to students receiving Guided Reading interventions. It is 
found that while using SRA Reading Laboratory, students often employ such reading strategies as   surveying, using 
context clues to guess meaning of the unknown word, questioning and reading, and using background knowledge. It 
was suggested that SRA Reading Laboratory or some other kinds of external readings be assigned to students 
wishing to improve their reading comprehension (McGraw-Hill Education, 2012). It is both developmentally and 
individually an appropriate reading program. It is developmentally appropriate because the material is best suited at 
the child’s current grade level. On the other hand, SRA is individually appropriate because the child will read stories 
based on the current reading level and progresses while in the program (Mabanes, 2012).    

The SRA provides a lot of drills and practice exercises that develop the target skills.  Findings show that as a 
supplementary program, the SRA may be useful in helping frustration readers improve reading skills specifically in 
phonics & decoding, vocabulary and reading comprehension. 

Based on the results of the study, the following are recommended: 

1. Share findings of study to the school. The results may be used as basis for adopting SRA as the 
supplemental program. 

2. Other students who are identified as frustration readers may also undergo SRA Reading Laboratory program 
to improve phonics and decoding, vocabulary and reading comprehension skills.  

3. The SRA Reading Laboratory program can be recommended as a supplemental after school program to 
students that need to develop phonics and decoding, vocabulary and reading comprehension skills. As 
DepEd entails public schools to develop its own reading program, the SRA laboratory kit can provide 
practice drills that may help students to build skills necessary for reading accordingly based on Phil-IRI 
reading levels such as instructional and independent readers. 

4. Further study may employ students with various reading levels (proficient, advanced proficient, grade level 
instruction, advanced instruction, etc.) to see how a reading laboratory approach may influence their reading 
performance.   

5. A teacher training program may be developed to help teacher facilitate the implementation of Reading 
laboratory program should the school decide to adopt a supplemental reading program.  In particular, 
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teachers or volunteer tutor can be trained in the use of the reading lab kit and cooperate with other schools 
whose students need the most. 
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